



























































dependence of species members, particularly among primates, The
course appeared to have considerable impact on the student's construc-

tion of a model by which te consider human needs. The model involved

cooperation, nurturance, protection, and the sharing of responsibilities.

Study of the Metsilik section seemed to be essential for the full
developmeént of this model, but its foundation was laid earlier when
analogies with human behaviors were made during the animal studies,
In general, ehildren seemed to become much more awars of
similarities between humans and other animals than they did of dif-
ferences, and in this sense, there was a certain degree of "over-

learning." It seemed to impede somewhat their ability to understand
the distinctive contributions to man's humanization, as delineated by

Bruner. (See page 4.)
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The Course Materials

Film, as the basic text of Man: A Course of Study, was given special

attention in the evaluation, and it clearly worked a magic all its

own, Both center city and svburban teachers commented on the power

of film to convey course material to slower youngsters and to spark

discussion; students were equally eathusiastic. One center eity school

student put his response succinctly: "I like to see what I'm talking

about." Another child said: "Everytime we learn something new, we

should have a movie." All children made commeénts about the value of

the films in conveying the total enviromment of the material:

+++¥ou learn more about it than reading. You see how
they act and in reading you just see the plctures,
Like the salmon. (In reading) you don't see the way
he acts, how fast he goes. They're just shown in a

pleture just staying there, (vou have to) make believe
the wvater's f£lowing by.
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opposite to what was desired, a close inspection of the course revealed
contradictions and confusion in the presentation, or a lack of material
directly related to the idea.

Of the two sections, the Netsilik proved to be the favorite
of the majority of children because "it's about man." The course

does not succeed as Man: A Course of Study without the Netsilik

materials. It is here that children become most speculative and
reflective about the course; teachers should take care to pace the
course so that the Netsilik study gets its full share of time during

the school year.
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Teacher Evaluation Results

The Seminar Program

As Man: A Course of Study entered the phase of development where

full-gcale field testing was in progress, the need became clear for
a required teacher education program, to provide continuing support
for the classroom teaching of new material, and allow teachers teo
examine and experiment with new pedagogic approaches. It was also
hoped that the seminar workshops would contribute to a new professional
cohesion counterbalancing to some degree the fragmenting and isolating
tendencies of many school systems. The leaders of these seminars,
which meet regularly over the course of the school year, have been
trained during summer institutes and have been either classroom
teachers themgselves, or administrative personnel.

We obgerved a natural rhythm to the majority of seminars. (Six
geminars were studied in the evaluation: 2 suburban, 1 small cicy,
3 inner city.) Early in the course, teachers were most Interesced in
specific lessons and daily planning. They wanted, and probably needed,
to get to know the course at a straightforward operational level. As
the year went on; however, and they became familiar with the teacher
manuals and classroom materials, they were more willing and interested
in locking at the course from broader perspectives,

All reactions indicate that the value of the sessions did not

relate gnly to content. Sharing the common experience of teaching
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There was no indication that teachers did not want te attend
seminars; rather, the reverse was the predominant attitude.

I'd say the best part is the workshop we have to
take, You get in there with a bunch of pecple, there
must be 15 or 16, and there the excitement about the
unit is contaglous.

Certainly, the nature of the curriculum played a part In creating
behavioral changes in the classroom; but the seminar program appears
to have been necegsary. One leader commented:

Teachers have really had a new look at kids, be-
cause in the pature of this material, if you listen
at all to children, you ¢come out with a brand-new

respect for what they have to say. And that is the
area I think that we've succeeded in most....

They are, I think beginning to see that they can

comfortably change. But they're not going to change
all at once,

Teachers Evaluate the Course

In evaluating the course themselves the teachers spoke less

often and less specifically about conceptual goals as a stréngth of
the course than they did of materials and methods, pedagogic goals,
and classroom climate. They selected as the most salient and exciting
characteristics of the course in the classroom: diversicy of activicy
and materials; the verbal expressiveness and the respect for others'
opinions; the power of the film to convey the themes of the course,

to promote skills of observation, and to motivate children to become

involved.



CURIOSITY, COMPETENCE, COMMUNITY
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Many teachers, after working with Man: A Course of Study for a

Year, camé away with a new concept of skills as developed in the upper
elementary grades. The skills teachers mentioned most frequently as
esphasized in the course were both social (active listening, communi-
cating, and sharing in group exchanges) and intellectual (cbserving,
abstracting and contrasting).

Criticisms varied from teacher to teacher: there was less con-
s§ensus on negative attributes of the course than on the positive
factors. The most common criticisms were that traditional skills
were neglected and independent projects not stressed. Since the
course does operate on a consensual basis in terms of class work,
the lack of individualized activities was seen as a proble=m area by
some: "If a kid isn't interested, what do you do?" Many felt that
too long a period had been allocated to the early animal studies, to
the detriment of the Netsilik section. Evaluation findings based on

student responses would support this criticism.

Ehan;ga in the Classroom

From observations in classrooms, one important point related to
classroom methodology seems clear: children, through question-posing
and follow-up projects, can demonstrate their grasp of the conceptual
and methodological framework of the course; however, the teacher is
critical for success and plays a focal role -- defining tasks of
investigation, gulding children in setting up working arrangements,

and follewing through the collected data and the new questions raised.
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Comparisons with Control Classes

An examination of both Man: A Course of Study classes and control group

classes uncovered vast differences in the lives of the two sets of

classrooms. Man: A Course of Study sessions contain a variety of

activities and learning modes; students' time is more equally divided
between reading the text, watching films, question-answer, guided

discussion, and writing. Man: A Course of Study lessons often were

aimed at conceptual development; control group lessons never were.
Control group sessions posses great uniformity; reading the textbook
and answering questions are seen as the major forms of activity,

Han: A Course of Study lessons were more apt to be pupil-centered,

student-to-student interactive discussions; students gave longer answers
to more opinion-oriented questions, they talked to and listened to
one ancther, and they appeared interested in the proceedings. The
teachers were less controlling, and they tended to draw out students
more; they were more expressive and vere physically cleser to their
students,

Suburban control classes revealed a pattern of class activities

similar to that of Man: A Course of Study though the content did not

appear to be equal in appeal. The urban control classes showed the
most clear and obvious differences in class activities compared with

Man: A Course of Study. For example, the urban controls saw "answering

questions” as a major way to learn. This was not true of any other

pample,









Is there a contradiction inherent in this situation of packaged
materials and open-ended expectations? Hot in operaticm, for the core
materials are not intended to function as the boundaries of the course
or as pleces of a jig-saw puzzle. They are more like paints in an
artist's palette; how they are selected and used depends upon the

talents and predispositions of the painter {with a corresponding range

of vesults).

Social Learning

It is evident from the eévaluation that Man: A Course of Study has

been especlally successful in meeting its goals for social learning, as

T'l.'l:lﬂl.ﬂ a_Theory of Instruction, 126=7.
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all we knew about it -- our thoughts. And then

when the other children brought up their thoughts,

we learned more.
Social learning of this type is not didactic, not second hand:; it is
experiential learning that comes from deing, from participating in the
classroom -- what we could describe as real-life learning of scecially
interactive skills,

This emphasis on what might be called, after Brunmer, the recipro-
cally operative group, reflects one way of considering the learning
process, one method of arranging classroom happenings and children's
time in school. It emphasizes social process and consensual task

completion, in that children do the same things at the same time,

Thus interactive learning can be contrasted with another style of more







there appear to be special problems for children in mastering the
larger conceptual issues of the course. Youngsters have considerable
difficulty in grasping the uniquely human quality of language, in
correctly identifying innate versus learned behaviors in humans and
other animals, and in dealing with the topic of natural selection.
The problems demonstrated inm answering test questions in these
areas were illustrated in Interview material. For example, many
voungsters were not able to make conceptual distinctions between
behavior controlled by innate urges of animal species -—— the internal
drives that are bevond contrel or undtrutandhnﬁ.by the animal == and
behavior governed by man's sysbol system for organizing experience and

creating rules of life.







The interview materials demonstrated that children do make
links between some Netsilik ways and our own, for example, between
feelings for family and friends and their way of relating to one amother,
and such feelings as we express them, Where basic similarities im
human behavior have been grasped, children demonstrate verbally that
the unit is having positive effect in creating a sense of the family
of man.

Do children go beyond the easy correlation of similarity, however,
and begin to understand and sometimes enjoy the diversity of human
behavier? To this question, we have less clear signs of growth.

There is evidence that at the functional level bridging occurs, By

that we mean that the instrumental problem-solving behavior of the







without exception children select "beliefs," and with good reasons.
One concise insight was this: "“If you believe in something, you're
not afraid." The sympathetic, even empathetic responses of some
children seem to derive from emotional kinship, from delight in the
imaginary, the make-believe, and the intultively true. They feel
drawn to the imaginative and perceptive qualities of the Netsilik
songs and stories. It seems appropriate to emphasize these in the
course, In addition, most of the Netsilik myths contain acutely
realistic insights into human feelings and behavior that strike
resonant chords in childrem. Sharing, guilt, appeasing the powers

that be, all contain elements of human psychology that ring true.







educators, particularly as it pertains to children in the center city,
Considering that these children are as much, If not more, concerned
with basic dimensions of survival than are children in suburban situa-
tions, Man: A Course of Study has taken as its concerns: family and
social relationships; issues of dominance and protectiveness; roles of
males and fesmales; what makes a good parent; the meaning of dependency;
how a group servives. It is hard to think of a set of issues more
closely reflecting the psycheological needs of center city childrenm,
Throughout the evaluation of the course; these dimensions have shown
consistent power to motivate children to want to learn and to generate
reflective thinking. Their interests range from the salmon to the
Nersilik, but always with a personal reflection that shows the links

of ecourse materials to the child's life.







There is another dimension to relevance, in terms of personal
competence and human curiosity: learning is relevant Lf it makes
people feel more able, more in control of situations, and possessed
of more understanding about Fundamental issues of behavior. Along
this dimension of mastery, children express, as the course progresses,
many ways in which its materials and classroom exercises contribute to
competence and understanding, in which student-initiated learning is
taking over from external imposition of ideas.

Before the teacher used to always give us the
answers. Now we have to find it out for ourselves
in the book. [Is that harder or easier?] Easier.

[Why?] Sometimes you never have questions to ask,
but when you do, you write them down, then look at
the film, and then you know the answer, By figuring
out answers yourself, you learn more,...when the
teacher tells you all the answers, you don't hardly
know because yvou forget.







with a male. In our work with this age group, we have repeatedly noted
that they are struggling to penetrate to the meaningfulness of experience
and to translate their budding insights into language and image. They
are growing in ability to separate theughts about experience from the
experience itself -- to be self-conscious and reflective in behavior.
They demonstrate in what they say a very personal, immediate need to
understand the relational world: what leads to joy, what makes a person
feel sad, what is "good" human behavior. In temms of growth, it is

the integration point of the internal world with the external action

that is at issue here: the great happening of adolescence -- true

self-consclousness .
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